Fall 2011 Retention Report: Graduation and Persistence Studies based on Students’ Residence
Fall 2005 - Fall 2010 First-year Full-time Direct from High School Cohorts
Abstract
Retention analyses to measure 1 through 4 year retention and 6 year graduation (for the Fall 2005 through Fall 2010 cohorts) used ACT score, high school rank, and Learning Community membership (either course-based or some part residential).  The analyses, using a higher level of significance (p < .01), indicated high school rank to be the most consistent significant predictor of retention or graduation in 19 of 19 separate analyses, while ACT composite score was a significant predictor in only 8/19.  On-campus living during the first year (when controlling for all other variables in the equation) proved to be a significant predictor in 2/19 analyses.  Membership in a course-based Learning Community was significant in 13 of the 19 analyses and a Learning Community that was some part residential was a significant predictor in 12/19.
Introduction
This Fall 2011 report updates a retention report from Fall 2010, updating yearly retention for each of the last six cohort years through Fall 2010.   Retention numbers report retention and/or graduation.  Year 6 graduation reports only graduation.  Retention data were provided by Robert Bergmann, Institutional Research.  Guidance in the analyses was provided by Dr. Mack Shelley.
Retention studies
This study intentionally mirrors a study of the impact of first year membership in learning communities on retention first completed by Dr. Doug Epperson and Dr. Mack Shelley.  This study focuses instead on the impact of students’ first year campus residence on retention.  Table 1 provides information on participation rates by on- and off-campus students.  Findings indicated:
· For the first year (Table 2), on campus students were retained to the second year at a significantly higher rate (p < .05) than students who lived off campus for every cohort since Fall 2005 except for the Fall 2008 cohort (X2 = 3.132, p = .077). When controlling for both high school rank and ACT composite score, students who lived on campus their first year were retained at a significantly higher rate (p < .05) than students who lived off campus their first year for every year except Fall 2008.
· Four year retention (Table 3) could be measured for the cohorts Fall 2005 through Fall 2007.  The four year retention rate was significantly higher for students living on campus their first year than students living off campus their first year for every cohort except one, Fall 2006 (X2 = 1.917,  p = .166).  
· Six year retention (Table 4) could be measured for the cohort Fall 2005.  The six year retention rate was higher for students living on campus their first year than students living off campus their first year.
Analyses including Learning Community membership
Regression analysis is frequently used in retention studies because it allows the researcher to control for other variables in the equation.  Further regression analyses of persistence and graduation for the cohorts using residence (on or off campus), ability, and Learning Community membership (both course-based, or some part residential) were completed.  Using a higher standard of significance (p < .01) 1-year through 4-year retention and 6-year graduation was tracked for every cohort year from Fall 2005 forward--19 separate analyses.  Table 5 summarizes the results and Table 6 offers a visual summary of results, some of which were:
· High school rank, an indicator of achievement or motivation, was in every case a significant predictor of student retention for the first through the fourth year, and graduation in 6 years.
· ACT composite score, an ability measure, when considered with (a) high school rank, (b) Learning Community type, and (c) place of residence, was a significant predictor in 8 of the 39 analyses:  one-year retention for cohort years Fall 2008 and Fall 2009, two-year retention for cohort years Fall 2007, Fall 2008 and Fall 2009, three-year retention for cohorts year Fall 2007 and Fall 2008, and four-year retention for Fall 2007.
· Living on campus the first year was only sometimes a significant predictor of retention when the other variables (HSR, ACT, the two types of Learning Communities) in the equations were controlled.  It was a significant predictor of one-year retention (2 times).
· Learning Community membership, whether course-based (compared with not being in a Learning Community) or residential (compared with not being in a Learning Community), when the other variables in the equation were controlled (high school rank, ACT, living on campus) was often a predictor of retention.  In the 19 equations that spanned all cohort years and every retention (or graduation) year, course-based Learning Communities were a predictor of retention 13 of 19 times.  Similarly, Learning Communities that were some part residential were a significant predictor of student retention 12 of 19 times.
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